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Semester and year of current assessment of student learning: Fall 2025
Student outcome area included in this summary: World History and Global Awareness
Members of the General Education Assessment of Student Learning Team: John Abromeit, Lisa Marie Anselmi, Scott Black, Martin Ederer, David Franczyk, David Mawer, Tiffany Nicely, Kenneth Orosz, Jorg Schnier, and Stephen Vermette
Julian Cole, Leah Panek-Shirley
Date this summary was completed: 05/03/2026
Courses included in student assessment: AED 315, ANT 301, GEG 359, HIS 115, HIS 116, HIS 117, HIS 230, HIS 306, HON 201, IDE 205, MUS 209
Describe major findings of this assessment:
Student Learning Outcome #1: Students will demonstrate knowledge of a broad outline of world history and/or the development of the distinctive features of at least one civilization or culture in relation to other regions of the world.
Number of students assessed: 355
Number and percentage of students who were rated as 
Does not meet standard 	72 	(20%)
Approaches standard		45  	(13%)
Meets standard			128 	(36%)
Exceeds standard		110  	(31%)


Student Learning Outcome #2: Students will demonstrate an understanding of the structures, systems, and interrelationships among civilizations and cultures within historical and/or contemporary contexts, and their impact on wellbeing and sustainability.
Number of students assessed:   349
Number and percentage of students who were rated as 
Does not meet standard	71 	(20%)
Approaches standard		47  	(13%)
Meets standard			121	(35%)
Exceeds standard		110	(32%)

Summary of faculty responses:
What would faculty choose to keep the same if they taught the course again?

Faculty consistently indicated confidence in their course design decisions, especially:
· Assignments and Assessments 
· Current assignments (e.g., exams, analytical essays, projects, journals, and presentations) were viewed as effective and aligned with course and general education outcomes.
· Writing‑intensive, evidence‑based assignments that require the development of arguments grounded in specific historical or cultural evidence were valued.
· In‑class, paper‑based assessments were seen as necessary for academic integrity and authentic demonstration of learning.
· System or framework‑driven instruction
Organizing courses around systems, contexts, timelines, and “big ideas” was perceived as pedagogically successful.
· Varied delivery formats
Complementing lectures with alternate delivery methods (e.g., films, music, visuals, and comparative materials) was thought to enhance engagement and comprehension.
· Contemporary Relevance
Teaching strategies that make the course material relevant to contemporary students (e.g., linking it to current events, lived experience, or contemporary issues) were seen as effective.

What would faculty consider changing if they taught the course again?

Faculty are considering refining rather than reinventing their courses through incremental and pragmatic changes:
· Assessments
· Re‑weighting or reducing quizzes that were undermined by non‑attendance
· Adding early or scaffolded assessments (drafts, note‑checking) to enhance performance
· Increasing the weight of higher‑order, analytical questions
· Increased clarity 
· Making expectations, rubrics, and connections to student learning outcomes more explicit
· Course materials 
· Updating readings and prompts to increase contemporary relevance and reduce the misuse of AI
· Experimenting with delivery methods and formats to promote higher attendance and engagement
· In the hope of increasing attendance and engagement, the faculty are considering more in‑class assignments, class meetings of different lengths, and including alternative activities

Additional faculty comments:

Across responses, faculty made consistent observations about the following:
· Success is conditional on attendance and engagement
· Overall, when students attend and engage, faculty believe that they are successful in achieving the learning outcomes of the course and the general education program.
· Chronic disengagement 
· Numerous students stopped attending, submitting work, or engaging with course materials—without withdrawing from their courses.
· Foundational skill gaps 
· Reading comprehension, writing proficiency, citation practices, note‑taking, and study habits were all viewed as widespread skill gaps.
· Sustained concentration during class was perceived to be more difficult for current students than previous generations of students.
· AI concerns 
· Suspected or confirmed AI misuse was widespread and is changing how faculty assess learning.
· Student surprise at content 
· Many students expressed that global, non‑Western, or systems‑based material was largely new to them and absent from their K-12 education.

Summary of instruments used to assess student work:
· Short and long papers
· Exams
· Group Discussions
· Oral Presentations
· Projects
· Quizzes
· Journals

As applicable, describe what has been learned that could be helpful in the next assessment of student learning cycle:
The above and below insights will be shared at future pedagogical institutes.

As applicable, provide recommendations that could be helpful in improving the General Education Program:

The problems identified below require an institutional response that should be embedded into Buffalo State’s general education program:
1. Foundational skills 
· Development of reading comprehension, writing proficiency, citation practices, note‑taking, study habits, and of the ability to focus for longer periods of time need to be integrated into Buffalo State’s general education program either by means of a specific skill-based course or via infusion throughout the program.
2. Participation and engagement 
· Buffalo State needs to widely disseminate instructor practices that successfully promote participation, engagement, and learning within its general education program.
· Buffalo State needs to strengthen institutional support for mitigating the negative impacts of non-participation and engagement with general education courses (e.g., improved use of early alerts and effective withdrawal advising).
3. Misuse of AI
· Buffalo State needs to widely disseminate assessment practices that successfully minimize the misuse of AI.
· Buffalo State should consider developing an AI use policy that is consistently applied throughout its general education program.
4. Improve alignment across general education and between general education and other curriculum 
· Buffalo State needs to develop a more holistic approach to general education that focuses on developing and reinforcing knowledge and skills that are transferable within the general education program and across the whole curriculum.
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