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Semester and year of current assessment of student learning: Fall 2024
Student outcome area included in this summary: Diversity, Equity, Inclusion, and Social Justice (DEISJ)
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	Wu, Jawjeong

	Boser, Mark
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Members of the General Education Assessment Summary Team: Raquel Schmidt
Date this summary was completed: 9/18/2025
Courses included in student assessment: AAS100, ANT300, BUS305, CRJ425, EDU310, ENG147, ENG240, EXE100 (multiple sections), PSY387, SWK230, SWK302, WGS101
Describe major findings of this assessment:
[bookmark: _Hlk159492835]Faculty uploaded representative student artifacts and brief rationales describing why each sample did not meet, met, or exceeded expectations for DEISJ outcomes. Across courses, common themes emerged:
· Not meeting expectations most often reflected non-submission, minimal/too-brief work, or lack of engagement with required DEISJ concepts (e.g., no connection to historical/contemporary factors, intersectionality, policy/structure, or course readings).
· Meeting expectations typically included directly answering prompts, accurate use of course concepts, and clear organization.
· Exceeding expectations was characterized by nuanced analysis, explicit connections to historical context and systems/structures, multiple course concepts integrated with evidence, and, in some cases, thoughtful reflection on implications for professional practice.
Student Learning Outcome #1: Students will describe the historical and contemporary societal factors that shape the development of individual and group identity involving race, class and gender, sexual orientation, disability and other factors.
Number of students assessed: 741
Number and percentage of students who were rated as 
	Does not meet standard 	71 	(9.6%)
	Approaches standard		69  	(9.3%)
	Meets standard			420 	(56.7%)
	Exceeds standard		151  	(20.4%)

Student Learning Outcome #2: Students will analyze the role that complex networks of social structures and systems play in the creation and perpetuation of the dynamics of power, privilege, oppression and opportunity.
Number of students assessed:   737
Number and percentage of students who were rated as 
	Does not meet standard		70 	(9.5%)
	Approaches standard		65  	(8.8%)
	Meets standard			395	(53.6%)
	Exceeds standard		176	(23.9%)

Student Learning Outcome #3: Students will apply the principles of rights, access, equity, and autonomous participation to past, current, or future social justice action.
Number of students assessed:   736
Number and percentage of students who were rated as 
	Does not meet standard		72 	(9.8%)
	Approaches standard		69  	(9.4%)
	Meets standard			421	(57.2%)
	Exceeds standard		144	(19.6%)

Summary of faculty responses:
	What would faculty choose to keep the same if they taught the course again?

  Assignment types used widely and reported as effective for DEISJ aims included short/long papers, exams, projects, oral presentations, lecture-recitals, and multi-genre projects. Many samples that met/exceeded expectations came from prompts asking students to apply multiple concepts (e.g., intersectionality, structural factors) to texts, images, policies, or community observations—suggesting these prompt designs are worth keeping.
  Several exceeding submissions highlighted the value of scaffolded research papers (3–5 pages) and guided discussion responses that require connection to course readings and historical context.

	What would faculty consider changing if they taught the course again?

· Strengthen submission compliance (a frequent cause of “does not meet”) through clearer milestones, reminders, or small checkpoint grades.
· Add/clarify rubric language so students must explicitly connect claims to DEISJ concepts, historical/contemporary factors, and systems/structures (not only personal opinion).
· Increase depth requirements (minimum evidence, number of concepts to apply, citation of sources) to reduce superficial responses.

	Additional faculty comments:

Narrative justifications for “exceeds” commonly praised: integration of multiple concepts, historical framing, professional application (e.g., how analysis informs future teaching), and coherent, well-supported writing.

Summary of instruments used to assess student work:
Faculty reported using a mix of papers (short/long), exams, projects, oral presentations, lecture-recitals, multi-genre projects, and guided discussion prompts. Evaluation was performed via course rubrics aligned to DEISJ outcomes, with exemplar artifacts uploaded and brief rationales written to explain level scores.

As applicable, describe what has been learned that could be helpful in the next assessment of student learning cycle:

  Data capture matters: Without rubric tallies, we cannot report counts/percentages. Future cycles should make the level count fields required (or auto-summed) before submission.
  Prompt design alignment: Prompts that explicitly require multiple DEISJ concepts, historical/systemic lenses, and evidence from course materials tend to yield “meets/exceeds” work; these features can be emphasized in shared assignment banks.
  Submission fidelity: Non-submission drove many “does not meet” rationales. Add early low-stakes checkpoints (proposal, outline, annotated sources) to keep students on track.
  Rater calibration: Collect and discuss a small set of anchor artifacts each term to norm expectations across sections and disciplines.

As applicable, provide recommendations that could be helpful in improving the General Education Program:

  Standardize DEISJ rubric & reporting: Provide a common rubric template with required level counts and a single upload form that locks submission until counts are entered.
  Assignment exemplars & mini-rubrics: Host a shared repository of DEISJ-aligned prompts with mini-rubrics that emphasize connection to systems/structures, intersectionality, and evidence use.
  Faculty support: Offer short workshops on designing DEISJ assessments, scaffolding, and feedback strategies that promote deeper analysis.
  Student supports: Create quick student-facing guides/checklists for DEISJ assignments (e.g., “Did you cite course texts? Did you address structural/historical factors? Did you apply  ≥2 concepts?”).
  Continuous improvement loop: At the end of the semester, convene faculty to review anonymized artifacts and update prompts/rubrics; ensure the quantitative dashboard (counts/percentages) is produced alongside qualitative insights.
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